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nine staff development guides prepared by the Philadelphia School 
District, clarifies roles and responsibilities of various staff 
members and parents in providing programs to meet the career and 
vocational education needs of mildly to moderately handicapped 
students. Designed to be relevant to the specific needs of scHool 
counselors, this manual is organized into six sections. The first 
section provides an overview of vocational- and career education of 
handicapped students from. the school counselor's perspective. Topics 
covered include legislative implications, linkage with school staff 
in career education, career development, the Individualized Education 
Program for career development, counseling needs, reporting on 
vocational assessment, job placement, employment counseling, and 
follow-up services. In the second section, the specific role 
responsibilities of counselors are discussed in the context of the 
specific responsibilities grid. The final three sections provide a 
siimmary of the counselor role, selected readings, and an annotated 
bibliography. An appendix' consists of a staff development needs 
assessment questionnaire. (KC) 
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FOREWORD 



The"lssues o,f civil and human rights for the handicapped have had a' major effect 
on pur society. Several pieces of federal legislation, later adopted as state 
regulations, have been at the forefront of change In the delivery of special education 
services. This leglslat Ion Inc ludes The Education for All Handicapped Children Act 
(P.L. 94-142), The Vocational Rehabilitation Act, Section 504 (P.L. 93-112), and The 
Amendments to the Vocational Education Act (P.L. 94-482). 

Ali of these mandates describe our society's commitment to quality programs for 
handicapped students. Including special attention to career and vocational devehopment. 

Eachjaw also outlines and requires adherence to the concept of "least restrictive 
environment" — ther.notlon that, to the maximum extent appropriate to their needs, 
handicapped students should be educated with their nonhandlcapped peers^y A 
handicapped student should not be placed In a segregated or restrictive setting unless 
It can be shown that the student cannot benefit from a less restrictive program, even 
with the use of supplementary aids and services. 

These manuals have been developed to^clarify roles and responsibilities of school 
staff and parents In providing programs to meet the career and vocational education 
needs of mildly to moderately handicapped students. I believe that you will find the 
materials extremely helpful. I commend their use and app.Icatlon In the interest of 
forwarding our commitment to the provision of outstanding educational opportunities for 
our exceptional students. 

Michael P. Marcase 
Superintendent of Schools 
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PREFACE 



the Division of Career Education and the Olvlslop of Special Education of the 

School District of Philadelphia are proud to Introduce this series of manuals on . 

critical aspects of career education for except lon^al students. Our dialogue In 
planning these books has strengthened our conviction that In-:ludlng career education 

Insjr^uctjo n a L .goa_l_s at e yer y gr ade level Is es se nt I a I to the d e ve I o pme nt of an 

appropriate program for all children* 

The manuals ref Ject the Philadelphia School District's efforts to Implement the 
following Career Education goals for exceptional students; 

1. To assure that all students leave the Philadelphia schools 
with the skills, knowledge, and attitudes necessary to gain 
and maintain employment or to continue their education 

or training to the fullest extent possible 

2. To make al I career development and vocational programs 
accessible to al l^f'students without regard to $ex or other 
"traditional occupational stereotypes 

3. To assure the accessibility of all career development and 
voc:atIonal programs to students with handicaps 

4. To Increase school-related work slt^ experiences and 
employment opportunities for In-school youth 

5. To 'Assure that occupational training programs respond to 
the present and projected employment needs of. the community 

Faith In the exceptional student's capabilities Is critical In achieving these 
goals* Every student'can learn, and It Is Incumbent upon us as educators to ensure 
that students do learn to the best of their Individual ability. An Increased awareness 
of career educatlqn programs and our related roles — as administrators, teachers, 
counselors, and parents — will foster the development of an educational program that 
realizes the potential of each exceptional child. It Is with this approach In mind 
that these materials have been developed, and we urge you to use them-to Improve 
Instructional programs for exceptional stujJents. 



Win L. Tll lery 

Executive Director 

Division of Special Education 



Albert I. Glassman 
Executive Director 
Division of Career Education 
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The Alliance for Career and Vocational .JEducatlon Is a consortium of school 
districts from across the couptry and the National Center for Research In Vocational 
Education at The Ohio State University. The consortium was formed so that school 
districts and the National Center could work together^on common priorities In career 
and vocational oduca+lon. 

T*\\s cooperative arrangement creates a "multiplier 
ef feet" whereby, each school district, In addition 
to the outcomes and services for which It has 
contracted, also receives the t^foducts developed 

4 ' 

by other Alliance members. Thus, school districts 
are able to develop and Implement comprehensive 
programs at far less expense than would be possible 
b> working alone. The outcomes of tne Alliance research and development efforts have 
enabled member districts to provide Increased flexibility In career and vocational 
education programs that address the needs of all students. Alliance training programs 
and materials have also enabled members to expand from traditional forms of Instruction 
to the development and management of Individualized programs. 




The eiiiictment of legislation and the subsequent developp>ent of regulations and 
guidelines affecting education for handicapped Individuals have a. major Impact on 
vocational education and Its collaboration with special edufcatlorf. 

The School District of Philadelphia contracted with the National, Center foe 
Research ln Vocatlonal'Educatlon, the Alliance for Career and Vocational Education, for 
assistance with the development of a comprehensive staff development plan for special 
and career education for handicapped youth. This project resulted In the development 
of the Policy and Procedures Manual and eight ro le-specl f Ic training manuals that 
comprise a comprehensive staff development package for collaboration between special 
and vocational education In the School District of Philadelphia. 

The materials nave an ovoral I theme of "Career Plannlng^and Vocational Prograrmnlng 

for Handicapped Youth." The Policy and Procedures Manual Is designed to provide a 

conceptual and programmatic overview of the career planning and vocational programming 

processes for handicapped youth In the Philadelphia School District. The manual 

« 

communicates Philadelphia's commitment to appropriate career planning and vocational 

programming for handicapped youth. The eight tralnlng'manuals are designed to be 

relevant to the specific needs for the following groups: 

o Administrators and Supervisors 

0 Principals 

o Teachers 

o Supportive Service Personnel 

o Psychologists 

o 'student Evaluation Personnel 

o Counselors . q._ _ • 

o Parents 4 



Each manual contains' an overvjei* of 'the opportunities for each school staff or 
^ faculty member to assist handicapped youth In career planning and vocatlonaJ education. 
In addition, the manual contains ro le-specl f Ic responsibilities. Including i^ctjvltles 
and projected outcoines. • ' - 

4 . Policy and Procedures Manual 

' * ^ * * > 'r 

Major emphersls Is placed on the functions of the Child Study Evaluation team 

«. 

(CSETl and the development of t^e^lndlvlduallzed Education Program (lEP) as structures 
jt * » 

/#■ ' 

^ for conducting the assessment, evaluation, and follow-through for vocational placement 
and supportive services. The manual also Includes Information on full service 
Implementation of vocational programming for handicapped youth and the procedures 
necessary for the monitoring and 'evaluation of programs. 

The. Policy and f^roce duf^es Manual further Identifies the definitions and legal 
, Implications that provide the guidelines for programmatic structure and focuses on the 
process and procedures necessary to frovide career planning and vocational programming , - 
for handlciipped youth. Also included are a glossary, several appendices, ans a 
comprehensive bibliography contalnlng.state-of-the-art refer^ce materials. 

The Policy and Proced ures Manual an^ role-specl f Ic manuals are to be presented as 
a part of a comprehensive staff development plan designed to assist school staff In 
providing career planning and vocational programming o'f the highest quality. 
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OVERVIEW FOR COUNSaiORS 

i} 

, " . Legislative implications 

Handicapped persons are unequally represented In -the worl^ force, even though 
nandlcapped persons have repeatedly demonstrated the ability to perform at the same 
level as nonhandlcapped persons at virtually all employment levels. Only 42 percent of 
the total handicapped population are employed, many In jobs that pay less than 
sustenance wages. The President's Commlltee on Employment of +(te Handicapped has 
estimated that approximately 625,000, handicapped youth graduate ^^c^\ year from high 
school or terminate eligibility for public education, but only 21 percent of the 
625,000^ or of all handicapped students, will become fully employed. Forty percent 
Will be underemp loyea and live at the poverty level, and 26 percent will be on welfare. 
Clearly, there Is a need to Increase the vocational training and employment 
opportunities for the handicapped. ^ 

Vocational education Is mandated by federal statute to provide a variety of 
related services so that handicapped youth have genuine opportunities to benefit fran 
all facets of vocational education. Including laboratory instruction, cooperative work 
placements, youth organizations, counseling, and so forth. These legislated changes 
will have an effect on future students. Handicapped students leaving the public school 
system in the next ten fo fifteen years. In fact, will have far greater career 
expectations^ than handicapped students of previous years. 

O '9 
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Look at the Legislatio n 



o Public Law (P.L.) 94-142, The Education for Al I Handicapped Chll<iren act of 
1975, states that public agencies will ensure equal access and ava I labi 1 1 ty to 
vocational education for handicapped students. Vocational education .Is to be 
part of the free, appropriate education for the handicapped students. A 
written Individualized Education Progr-am (lEP) plan is mandated for each 
handicapped student. 

o P.L. 94-487., The Vocational Amendments of 1976, set aside 10 percent of the - 
total grant for handicapped students. 

</ 

o P.L. 94-112, The Rehabilitation Act of 1973, mandates that handicapped students 
are to be educated along with students who , are not ha'id Icapped, to the maximum^- 
extent appropriate to the needs of the handicapped students. Tnis Is commonly 
referred to as providing the least restrictive environment. 

Certain sections of the above laws relate specifically to guidance and counseling. 

For example, the definition of "related services" In Section I2la.l3 of P.L. 94-142 

refers to "transportation and such developmental, corrective, and other supportive 

services as required to assist a handicapped child to benefit from special education." 

Included as examples of related services are counseling services, social work services 

In the schools, and parent counseling and training. 

It should be obvious to all counselors In the School District of Philadelphia that 

the services provided by counselors have played a major role In the full Implementation 

V 

of P.L. 94-142 and P.L. 94-112. Counselors have been Integrally Involved In a vast 
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array-of new activities In such areas as assessment, lEP development, placement, 
Instructional programming, the provision of procedural safeguards, and parent training. 
All of this has been In addition to the traditional ongoing responsibility for the 
provision of guidance and counseling to all students. 

o 

Recently the school district completed a survey (see Appendix) of counselors. The 

survey was In the form of a staff development needs assessment questionnaire. It 

Identified the current counselor responsibilities and activities that were related to . 

special educatfon. The broad range of counselor concerns that were compiled as a 

result of the survey are exemplified by the following: 

o Counsel pupils, t^^ough the CSET process or afterwards, In accordance with 

their lEPs , " 

o Explain to parents specifics about their exceptional child, and offer 

suggestions about where they might obtain assistance or what they night be able' 
to do themselves to help the chiio 

o Participate fujiy In the multldlsclp I Inary approach to educational assessment 
and programming and serve as the general team facilitator or act as 
cochair person when directed to do so by the principal 

r 

LInl<age with School Staff In Career Education 

Perhaps In no other area In instruction Is the role of the counselor more 
pronounced than In career education. The literature suggests services listed below as 
typically being of concern to counselors In the area of career education* Lt Is r.ow 

ERIC 



antlclpatod that these services will become of Increasing Importance to handicapped 
Students as they partake of Increasing career education opportunities: 

o career assessment'^ Inventor I es and guidance in terms of the results 
o community resources to support career education objectives 
o parent Involvement In career development of their children 

o consultation with other educators concernlna tne development of sel f -awareness 
and decision-making skills 

o Counseling of students in the selection of training opportunities and 
the selection of job possibilities 

0 Individual and group counseling with sludents on a regular basis, including: 

- academic counsel Ing/advlsjng to a'vslst students in planning school schedules^ 

- counseling for postsecondary edo'cation. Including a choice of. programs and 
institutions 

- career and vocational counseling 

- counseling In connection with participation In school activities, athletics, 
recreational, and speclar Interest clubs to supplement academic offerings. 

y^Ith the Impact of new laws regarding vocational education for the handicapped, 
many educators are at a loss in that they may not be familiar ^Ith the vocational 
options t:iat are available; they may not be aware of entry-level competencies required 
by many occupations; and they have probably had little training In career development. 

Responsibility for such areas of knowledge logically faljs Into the domain of 
school counselors. The school counselor can act In a very supportive and complementary 
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role with both special and vocatlona* education teachers^ In many Instances, the 
guidance counselor Is the facilitator during family conferences at school or In the lEP 
meetings^ The counselor can provide Information concerning a student's strengths and 
weaknesses, and can suggest techniques to Increase student skills. 

Since vocational training Is only one aspect of the handicapped student's career 
development, the guidance counselor can supplement the student's training by 
emphasizing other aspects of the handicapped learner's career development. The cfiart 
on the fpNowIng page emphasizes the Importance of the Interrelation of school staff 
and the handicapped student. Of particular Importance Is the role of the school 
counselor as a potential facilitator for effective school staff and student 
Interactions. 

Similarly, the counselor has been the traditional facilitator bringing community 
resources to bear for the benefit of the special needs learner. This role will be of 
Increased Importance In the development of emerging school -based career education 
programs, as many of the traditional resources or support for career education have 
been found In the community. The counselor's knowledge of these resour^* rr.d 
knowledge of how they can be Incorporated into school planning will be Invaluable. The 
chart on page 15 Illustrates these community resources* 
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An exampU of th« posslbia coordination of school resources for the handicapped 

■« 

student Is depicted on the following diagram* 



SCHOOL RESOURCES AND THE SPECIAL NEEDS STUDENT 



VOCATIONAL EDUCATION 



rinstructor(s) 



Instructional- 
teacher Aide 
Job placement 
Coordinator 
Vocational Guidance 
Personnel 
Work Experience 

and Co-op 
Coord I nator 



Practical Arts 
Instructor 

Industrial Arts 
General business 
Home economics > 



SPECIAL EDUCATION 



Sped al Educat Ion 
Instructors 



Resource room 
teacher 

Special classroom 




Read^i ng 
Special 1st 
SocI a\l worker 
Speech therapist 
Language-math 
Sped al 1st 
Special Teacher 
Consu Itant 
I ntarpreter- 
Bl I Ingulst 
Work-Study^ and 
Prevocatlonal 
Coord i nator 



Basic Academic 
Instructor 



Math teacher 
Language-EngI Ish 
Teacher 



Note: Adapted by permission from Phelps and Lutz, Career Exp I orat ion an d Preparat Ion 
for the Special Needs Learner* Boston: Al lyn and Bacon, 19//* 
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The principal must be aware that outside agencies and Institutions offer services 
of great potential for student benefit* The following diagram shows some of the 
outside agencies and their potential impact on the handicapped student* 



COMMUNITY RESOURCES ANO THE SPECIAL NEEDS LEARNER 



Federal and State 
Agencies 



Vocational rehabi I Itat'Ion 
Employment services 
Social Security 

Administration 
Human resource 

programs (CETA) 
Mental health ' 
Othejr Agencies 



Commun Ity 
Agencies and 
Organizations 




Chamber of Commerce 
Goodwill Industries 
Mental health association 
Other organizations 



Business, I ndustry, and 
Labor Organizations 



Specialized training 

programsr 
Career speakers 
Field trips 

Occupational Information 

mater i als 
Other resources f 



Citizens and Special \ 
Interest Grbup j 
Services I 



Special financial 

assistance 
Prosthetic equipment 

rental 
Special counsel Ing 

( legal , etc*) 
Other services 
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Career Development 

Counselors and taachers can work together to help students In the career 
development process. The counselor can help the student and the teacher In assessing 

i 

the laany factors that relate to appropriate vocational goats. The following career 

education functions Involve counselors collaborating with other educators: 

o Help members of the teaching faculty understand and utilize the career 

development process as a basis for Integrating the concepts of career education 
and academics 

o Develop and utilize methods and procedures to help students develop Increased 
self-awareness and an understanding of educational/occupational opportunities 

• o Coordinate career education activities, at the building level. In a'scope and 
sequence pattern consistent with basic principles of career development 

o Help teachers and parents provide career guidance to student's 

o Develop and promote a variety of educational and community, act Ions and efforts 
aimed at^r educi ng ^sex, race, and handicap stereotypes 

To help eliminate j^b stereotyping, both handicapped and nonhandlcapped students 

must be exposed to as ^any career options as possible.- They need an awareness of 

.disabled adults who are successfully employed In various occupations, not Just In the 

lowest entry-level positions. Qualified handicapped students must not be counse_led 

toward nore restrictive career objectives than other students with similar Interests 
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and cbllltles. Care should be taken In the counseling of. handicapped students to avoJd 
presenting the occupations that have usually been stereotyped as the rrost logical 
career choices for persons with handicaps. When all of the protections afforded the 
haodlcfpped student under the law are considered, 1he secondary school counselor can 
.approach the counseling of handicapped students In much the same manner with the 
counseling of nonhand Icapped students. 

In developing a student's career .and vocational goals and objectives, Include the 
vocational teacher who might have the student In the classroom. This Individual can 
provide necessary Information about vocational courses, requirements, expectations and 
entry- level positions available In the community. < 

The productive collaboration of the counselor and the vocational educator may be 

enhanced by the following suggestions: 

o Ask for a listing of skills needed by a student to complete the course 
requirements. 

o Offer to support the handicapped student's Instruction through personal or 
vocational counseling. 

o Offer to assist by contacting Identified resource and supportive service 
personnel (I.e., speech therapist or Interpreter.) 

o Help to find community resources either for placement or career awareness 
acti vltl es. « 
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The Individual Izdd Education Progr am (iEF) Plan 
AnH CarBBT Development 
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It Is Important to understand that guidance and counseling services for the 
handicapped may be delivered by a variety of people. Some school counselors may be 
surprised to lea-n that P.L. 94-142 does not specifically list the school counselor as 
one of those'lndlvlduals who must be present when lEPs are developed, reviewed, or 
revised. The law does require that the following people be present at lEP meetIn9s:- 
o A representative of the local education agency, other -than the student's , 
teacher, who Is qualified to provide or supervise the provision of special 
educat Ion 

o The student's teacher 
. o One or both of the student's parents, or a parent representative 
o The student, when appropriate 

o other Individuals at the discretion of the parent or agency 
A meeting may be held without a parent In attendance If the local school district Is 
unable to arrange for the attendance of a parent and has maintained a record of the 
attempts to arrange a mutually agreed upon time and place for the meeting. 

Even though the law does not specify that counselors be Involved in the lEP 
.process, the reality Is that many counselors are being called upon to provide a variety 
of services Unking career development to lEP development. Including vocational 
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assessitient, career awareness and exploration guidance activities, educational and job 
placement support, and personal and soc) ' counseling services. In addition, the 
counselor can provide valuable Input so that the lEP adequately reflects appropriate 
career and vocational goals and describes the extent to which the student Is to 
participate In regular vocational education programs. Counselors should consider the 
following questions as the lEP Is being formulated: 

o Does the lEP appropriately reflect the handicapped student's career goals, and 

objectives? y 

/ 

o What career and vocational assessments are used to determine the career 
competencies, goals and object Ivesi, 

o Is there any evidence In the student's record or lEP that Indicates conpetencles 
previously gained \t\ the career education, prevocat lonal , or vocational 
experiences? 

* 

o If the handicapped student Is enrolled In vocational classes or In a vocational 
technical school, Is there evidence that tne necessary support services are 
being ^provided? 

o If the handicapped student Is In a separate vocational class, Is It because the 
irature or severity of the handicap prohibits the student's participation In a 
regular vocational class, or is It because the vocat IcnaT fad I Itles In which 
the Instruction-should be provided are Inaccessible? 

o If the class Is "separate," are the-'benef Its comparable to those of the 
nonhand Icapped students? 

o Is the handicapped student Invited to or Included In extracurricular activities? 
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Additional Career Development Considerations 

In addition to those Items Involved In the development of the lEP, the students 

career development education should consider the fol low-lng: > 

o Handicapped students may have had fewer work-related and social experiences 
than nonhandlca;)ped student, therefore, they need to have experiences both 
Inside and outside the school In as reaMstIc as possible work settings* 

o One of the ultimate career development goals of career awareness, Career 
exploration, and training programs should be to utilize as' much of the 
potential of the Individual ,as possible In the most suitable occupation. 

There are several professionals In the school who will assume some of the tasks 

related to the personal adjustment and career development of handicapped students* For 

example, skills related to communication, computation, mobility, self-care and personal 

hygiene, consumer knowledge, and community services will be the responsibility of the 

regular or special education teachers* A primary role of the counselor has been to 

serve as a facilitator for dissemination of such Information Into the lEP plan, and. 

subsequently to relevant staff members* 

The v^ocatlonal Information Throu<jh Computer Systems (VICS) 

An additional Information resource available to.counselors Is a computer-ass Istad 
guidance Information system developed by the Division of Instructional Systems of the 
School District of Philadelphia* 
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vies Is used to^v* students, counselors, and teachers career education and 
eraployinent Information through remote computer terminals, which are located In 
counseling offices, career resource centers, and libraries at the Philadelphia high 
schools. Vies Is also available at several suburban school districts and community 
collegesf The general public has access to VICS at five branches of the Free Library 
of Philadelphia. 

VICS has the following objectives: 

. o-To offer current, accurate, and local career and educational Information to 
stotJents, counselors, teachers, and adults 

o To assist users In evaluating occupational opportunities On terms of their own 
Interests ^nd abXl'^i + Ies 

o To keep the Information In Its data banks reflective of Philadelphia and 
national labor market conditions ^ 

o To make the retrieval of 'Information automatic and user operated 

o To keep statistics for each site that -Indicate the occupational and educational 
Interest patterns of Its users 

o To provide teachers with sources of Information that will help them to relate 
school subjects and programs with the world of work 

o To relieve counselors and other educators of the tedious and time consuming 
tasks of collecting, analyzing, categorizing and updating the many sources i?f^ 
career and educational Information* VICS Includes Information on 458' 
occupations, 350 colleges and universities, 2500 Philadelphia area^ #p loy^rs, 
700 sources of financial aid, and 85 local trade, techn Ica! ,and business school 
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o To gWe job-bound users Information about local emp loyers^^ho offer entry level 
^ ^ ^ training opportunities ^ 

0 To offer a data bank of financial aid sources to users who plan to further their 
educat Ion» 

For more Infor.matlon about VIC^, contact: 

Division of Instructional Systems ' 
Instructional Computer Center 

Fifth and Luzerne Streets . . 

'Philadelphia, PA 19140, 
(215) 229-9492 

Counsel Ing Needs * • 

In the context cf an emerging career development program for handicapped students, 
the following guidance and counseling needs are of critical Importance. 

Personal-Social Counseling ^ - , 

The need for guidance and counseling related to personal/social development of 
the handicapped person Is great. Some of the specific problem areas which need- to be 
addressed are the following: 
o overprotect Ion 

o dependency , • 

o Inappropriate estimates of ability by self, 'parents, and school staff 
o "succumbing to" rather than copiny with or overcoming handicaps* 

The counselor mi»5t prepSare him/her self to address these problem areas, which are 
unique to the handicapped student* The following suggestions related to addressing 
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dependency and posit Ive ^el f-concept problem areas should assist the counselor* 



Dependency-Re I ated I ssues 

o Tactfully advise students that they must learn how to graciously but firmly 
refuse offers of help they do not need, and how to accept assistance without 
embarrassment, . 

* 

o Advise parent^, teachers, and other staff regarding offers to help or not to 
help handicapped students 1^ matters related to the development of an 
Independently functioning Individual* ^ ^ 



o Counsel with students whose long^Ing for **normalIty" may jcause them to deny 

depanjJeri^y needs. The student who refuses to wear a hearing aid, but who ne^s 
It, may be motivated by a fear of rejection by others** 

o Be aware that adjustment problems may not be entirely related to a handicap. A 
stude>nt's refusal to admit dependency may be an attempt to assert Independence 
from all authority figures, which Is a fairly common adolescent behavior. 



Developing a Positive Self-Concept 



o BIbl lotherapy* Provide fictional and nonflctlonal accounts of handicapped 
Individuals who have learned to cope with their handicaps,. This coufd Include- 
- mag az In eiVart Id es,* newspaper cljpplngs, and radlo/televis lorn broadcasts. 

7 

o fjql e Mo^ls. Highlight handicapped young adults In ,the community who are 
successful In educational/ work, homemaking, and civic activities* 

o Role Playing. Replay a typical situation of rejection or failure by a 

handicapped person (applying ipr a job, accomplishing a task). Devise a new 
ending (success) and practice for a Vuture situation. ^ 
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o Group Counsel Ingi Allow participants to share their concerns In an atmosphere 
where the counselor serves as a facilitator rather than as an authority figure 
and where specific guidelines have been developed for confidential Ity, This 
technique has no content agenda and no planned sequence of topics. ^ 

o Extracurricular Activities. Use Imagination and creativity. The question to 
ask is, where can handicapped students use their abilities? Can they work on a ' 
newspaper; a yearbook, "a soccer-team? Can the deaf, physically handicapped, and 
mental I y^.retarded play musical Instruments? Suggestjsct I vltles that are not 
"for handicapped only." 

Reporting on Vocational Assessment 

Following a comprehensive vocational assessment of a studer.t, a report should be 
prepared that reflects the state of the student's vocational aptitudes. Interests, 
assets, limitations, and special needs related to vocational placement. Since the 
counselor Is the one who has the most experience and training In preparing case studies 
and other pupil personnel reports, this task will probably Include counselor as well as 
regular and special educators working In a collaborative fashion on child study 
evaluation form. ^ • 

Several^ Items should be kept In mind when preparing the assessment report: 



•o Develop and use a standardized form. It helps ensure comprehensiveness and can 
be used for baseline data to monitor progress. 

o Give concise Information for determining the student's placement for appropriate 
vocational education. 

o Prepare the report with full knowledge that parents, school personnel, and other 
< lEP team members wll Tread t^ report. 



o Avoid unfounded Judgments. Report In clear, objective style. 
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The assessment report should follow a standard form. This form should be 
comprehensive and specific. The report should be written with as little jargon as 
possible. This report should be understandable to all of those people (I.e., parents 
teachers, social worlers) who are Involved In making this program a success. The 
assessment report should Include the following Items: 
'o Readiness ski I Is 
o Specific traits assessed 

o Results of the various component of assessment such as test results, work 
sample results, production records from workshop or prevocat lonal activities, 
results of exploratory course tryouts, and results of vocational counseling 

o Specific problems In various areas of assessment 

o Major assets 

o Determination of potential for/ vocational training and 
placement j 

o Supportive ser<vlces required to achieve vocational success 
such as medical help, psychof'og leal counseling, social 
skill development, academic remediation 

o Physical modifications of equipment and facilities that 
are needed In the vocational training area 

o Recommendations for follow-up services 

o Recommendations for vocational training and placement 



Job PlacemiBnt and Employment Counseling 
There are several options open to handicapped students when they complete their 
high school education. These options depend, for the most part, upon the extent of 
t*)elr handicaps. They Include attending a postsecondary Institution, securing a "^ob, 
longrterm sheltered employment, homebound living, or acceptance Into a rehabilitation 
program. If the appropriate option Is to seek regular employment, the transition from 
school to work will require special counseling and guidance In the following: 

,0 Job Seeking/Keeping— teaching skills associated with acquiring and retraining 

a job ^ " ^ * ' 

^ o Job Development — performing an advocacy role to Identify potential sources of 
employment and encouraging employers to hire the handicapped 

o Job Placement — finding jobs and announcing their availability to handicapped 
students 

o Job Fo I low-Through— supporting further career development activities after an 
Individual has been employed. 

The counselor will need to workwith (counsel) both students and employers If the 

transition from school to work Is to be successful. The following lists give some 

sugges'tlons of ways and means to make this happen* 




ERIC 



\ • The Instructional program Is designed to provide Inme'dlate evaluation and 
feedback after each learning experience. Specific, criterion-referenced 
evaluation devjces are used tc assess the student's progress and performance. 

e The operational units are self-contained and Include all of the Information 
essential to accomplish the expected performance. 

e Assessment of the student's performance Is used as the primary source of 

evidence for determining entry-level competency. Objective evaluations of the 
student's knowledge, skills, performance, and attitudes are completed prior to 
certifying that tne student Is competent to perform entry-level tasks within a 
given occupation. 

Job Placement and Fol low-Up Services 
Job placement and follow-up services need to be provided In order for handicapped 
students to secure and maintain Jobs that are suitable for their Interests and 
abilities. Many of the services for the handicapped are the same as they are for the 
' nonhand Icapped. These Include— 

e referring students to Job openings, 
e Instructing students In job-search techniques, 
e taking job orders from employers and listing jobs, 
e following-up on placements of students In Jobs, 
e soliciting jobs for listings, 
— - — -e — estab'ITsFTng of Qn-the-job follow-up procedures. 
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JOB SEEKING/JOB DEVELOPMENT 










\ Help^stud«nts prepare resumes and Job 
appi leaf Ions* 


Identify and develop a clearinghouse of 
potential employers ^ 




Provide job search resources — want ads, 
employment agencies, personal 
acquaintances 


Develop a brochure describing the school's 
program for preparing .handicapped wor hers 




Teach Interviewing ski 1 Is 

Prctyjde Information on legal rights 
and suggestions for combating employ- _ 
ment' discrimination 

Suggest ways to present equipment or 
physical facility adaptation needs to 
employers 


Conduct public relations act Ivltles ,f or 

hanri t ran haH ^+iifl#in+^ throLioh tha local 

media 

Help employers Identify jobs that could be 
filled by handicapped wor tors 

Provide professional development activities 
for employers on how to communicate and 
work with handicapped persons 




Present civil service opportunities 
and employment In city, state, and ^ 
federal agencies 


Make suggestions for adaptation of jobs, 

whan 31 n nrnnr t n+a for* hanH t Cf^n daH wm* kAf ^ 




Visit potential employers and discuss 
handicapped students available for 
emp loyment 


Acclc+ hAndtmnnAd ^tiidAnt^ with locatlna 
jobs throughout their lifespan 




Arrange for employers to conduct 
Interviews at the school 


Provide educational Information on 

r* A+r* 3t t n t n snH ?k(\\l?knf*tk(i 'fr'Atll'inn 
1 Oil aiiiiiiu ani> auvaiik«ou ii aiiiin^ 




Go with students. If necessary, to job 
< interviews 


Serve as a "sounding board" for job adjust- 
ment problems 




Keep an organized file of enployers that 
successfully employed handicapped 
wor hers 


Provide technical assistance to employers 
who wish to purchase appropriate equipment . 
for handicapped workers 


• 


Keep a list of job openings 
Refer sl'udents to specific job openings 
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Specific Responsibilities Grid ^ 

In order to assist the school personnel In accomplishing their tasks, the School 

District of Phi ladelphla^anl the Alliance staff have developed a specific 

responsibilities grid. The grid consists of five columns. These columns provide the 

faculty/staff member with descriptions of the elements necessary to meet handicapped 

students' needs under a given circumstance. The five column headings are as follows: 

Initiation of Task **ThIs column presents a specific situation to which the 
faculty/staff member needs to react. 

Task Descr Iptlon- '-Thls column presents the specific task that must be 
performed, given the situation Identified In the first column. 

Tools and Equipment — This column presents specific Items (redbrds, tests, 
assessments, standards, guidelines, etc.) that will be needed to accomplish 
the tasks descr^Ibed In column two. 

Per Sonne I I nter face — Th I s column assists the faculty/staff member In 
Identifying those people who should be Involved directly or Indirectly In 
accomplishing the task described In column two. 

Specific Outcomes — This column provides the faculty/s taff member wltji^s^egl 
Jnigjna±j0n-Jth^t:--fig ods t o bo -obtalTTgQ, or a specific activity that should be 
accomplished through the task described In column two. 

This grid presentation enables the faculty/staff person to see at a glance what 

Is needed, under what circuipstances, and how to accomplish the specific task* 



I. 
2. 
3. 

4. 

5. 
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JOB TITLE^ ^ ^.chpoii. Counselors 



DKPAKTMEN'r 



^Schqpl^taf f 

Vfio^e 1 of '3 



ImU iat ion of 
task 



Task Description 



Identification and 
placement of students in 
need of special education 



2. Scheduling of CSET 
meetings (two-year evalua- 
tion o r Identificatio n 
process 



1. • Refer students for appropriate assess- 
ment procedures 

• Provide individualized program 
planning 

• Confer with staff, studejits, and 
parents 

• Serve as liaison with school staff and 
community agencies 

• Provide placement in least restrictive 
environment^ 

• Mainstream handicapped students, as 
appropriate 

• Facilitate due process procedures 



2. • Serve as general facilitator of CSET 

meetings _^ 

e-iAs^lrst— iTT-rtre^ collection of data a n d 



maintenance of CSET file 

• Provide information about the student 
and family that will enable team members to 
perform evaluations 

• Observe students in classroom settings 
to assist in the identification process 

• Arrange for the testing of students 

• Refer students for testing 

• Arrange conference times for parents 
for the different phases of the CSET process 
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REPORTS to School P r incipal Pupil Personnel.. Services. 
CLIENTELE Students, School Staff, Parents 



Tools/Equipment 



1* • observations 

• conferences 

• counseling 

• inservice 
training 
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I conferences 

• observations 

• Evaluation 
reports 



Personnel 
Interface 



1. 



CSET members 
teachers 
school staff 
student 
parent (s) 
principal 
evaluation 
personnel 



2. • CS£T members 

• principals 

• student 

• parent (s) 

• evaluation 
personnel 



Specific 
Outcome 



1. Appropriate identi- 
fication of handicapped 
students in need of 
special education 

• Effective edu- 
cational programming 
and placement to meet 
the special needs 



FRir 




2. Identification of a 
handicapped student's 
priority program and 
service areas, as well 
as development of long- 
range and short-term 
goals and objectives 
for lEP implementation 



r 


.!()» TITLE School Counselors 

DKPARTMENT School Staff 

, Page 2 of 3 . ' 






hHi iat ion iK ^ 
Task _ 


Task Description 




1. Need for communication 
and understanding between 
parents and school staff 

: 


3. • Provide counseling services^ to the * 
students and parent (s) on a continuous 
basis throughout the evaluation and placement 
process 

• Assist parents in obtaining community- 
based "services as indicated by the CSET 

• Interpret CSET findings and recommenda- 
tions to, the student and parent(s), and 
counsel thezi regarding the nature of the 
student's programmatic needs 

• Confer with parent (s) regarding 
referrals to CSET, change of placement, 
students class or school behavior, and 
academic progress 




[ 


• Explain CSET procedures to parent (s) 

• Interpret school records. (.Parents' 
satisfaction with the comprehensiveness and 
accuracy of school records can avoid adverse 
relationships and curtail needless outside 
independent evaluations.) 




4* lEP development and 
implementation 

1 ^ 


4, • Interpret evaluation procedures and 
results for the development of the lEP 

• Prov^ide counseling to student and 
parents, as indicated as a supportive 
service on the lEP 

• Assist in the planning of curricular 


— 1 
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.m0di4d:cat±OTrs""Consistent with a least 
restrictive environment 

• Disseminate occupational and vocation- 
al information for career decision-making 
proces<?p<^ 
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REPORTS TO School Principal - Pupil Personne l Se rvices 
CIJ ENTELE Students, School Staff, Parents . 



Tools/Equipment 


Personnel 
Interface 


Specific 
Outcoiiit: 


3* • conferences 

• school records 

• evaluation 
results 

• CSET meetings 

• CSET recommen- 
dations 


3. t parent(s) 

• school staff 

• CSET members 

• agency personnel 


3. Increased parental 
understanding of the 
student's strengths and 
limitations, as well a,s 
realistic expectations 
for academic and 
occupational skill 
performance 


. : . 






4* • conferences 

• lEP 

• teachers 

• school staff 
- • special/ 


4w • teachers'" 

• CSET 

• school staff 
t students 


4. Identification and 
implementation of 
educational programming 
to meet the long-range 
and short:=t?prnr'g(r^l"S~' " 
and objectives for 
students j 


vocational resource 
room teacher 
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JOB TITLE_ School Coun<^.- T ors 
DEPARTMENT School Staff 



Page 3 of 3 



Ini tint ion of 
T.Tsk 



Task Description 



^ 



• Inform teachers about student's special 
needs 

• Plan articulation with, feeder or 
receiver Schools 

• Implement subject and course selection 
' • JMake recommendations for other alter- 
native placements when the regular curriculum 
cannot be modified to meet a student's special 
needs 

• Observe the student in the classroom 
setting to helpl identify student needs for 
other staff memjbers ^ , 

• Initiate and coordinate appropriate 



agency referrals and inquiries 



Mainstreaming 



5^ • Assist in the placement of handicapped 
students in the least restrictive ^environment 

• Counsel regular students for acceptance 
o? handicapped students . 

• Prox^ide ongoing counseling and con- 
sultation to maintain and provide support 
to the mainstreamed student 
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KKPOKTS TO School Pri nclpal-t- Pupil Personne l' Services 
CM KNTKI.E St udents, School Staff, Paren ts , 



Tools /Equipment 


Personnel , 
Interface 


Specific 
Outcome 


^\ 


< 

• 


■ 

i 

i 




• 


... 

• 

. ■ 1 

« 1 

! 

: 1 


5. • counseling 

• conferences 

• meetings 

• inservice 
training 

• lEPs * 


5. • teachers 

• school staff 

• students 
parents 

» * 

•* 


5. Placement of ITandi- 
capped students in- the 
least restrictive i 
environmental settings 
to achieve the goal I 
and objectives as , 
stated on the lEP • - 










f 
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SUMMARY. ^ . ; 

Counselor Involvement In provMIng educational opportunities for handicapped 
students^Js essential to the student's success. Counselors are Involved In evaluation, 

-program pfamrhig, career guidance, Job p l^cement>-procedUrarl safeguards, parcmt^ ~ 
training, and a myriad of other activities, as well as providing personal counseling to 
students and their families*. 

The counselor must be familiar with the options that are available to the student 
In school and In the community. The counselor's knowledge of facilities and services 
open to the handicapped student will help brTdge the gap between home, school, and tWe 
world of work. As the counselor assists the student In developing skills In a career 
that will have employment opportunities^ the cqinnselor can also help the potential 
anpioyer recognize the abilities of the handicapped student. The formal testing as 
well as conptfterl zed Information systems available to the counsel.or give the student a 
better chance for success. 

The specific role responsibilities grids will enable counselors to have a ready 

'reference to Information on activities that will make their Involvement In the 
education of handicapped students more successful. -.-r^ 

1 
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APPErCIX: STAFF DEVELOPMENT NEEDS 
ASSESSMENT QUESTIONNAIRE 
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K 'G«n*ri1 Knowledge: As a School Counselor, you n«ed to know about special 
•docatlon policies, characteristics of exceptional children, their problemj, 
and the concerns of people, who relate to them. You also need to know about 

Mentions r-ava 14 ab^l e-sefWces^jind-t he-techn i que s t o u se-wUh- 

coRMunlcate with them. 



You need to know the School District of Philadelphia's policies and pro- 
cedures (emanating from federal and state regulations) regarding the 
evaluation, placement and education of exceptional children. 



Do you need staff development to understand the policies or procedures 
concerning: 

1. Pre-evaluatlon of children? 

2. Evaluation of children? 

3. I.E. P. development and Implementation? 
\, Conf Ideri't iai i ty of pupl 1 records? 

5. Procedural safeguards for pupils and parents? 



8. 



You need to know the nature and characteristics of pupils who are In need 
of Special Education. 



Do you need staff development to learn about pupils who are: 

6. Phys ically/sensori ly Impaired? 

7. Socially/emotionally disturbed? 

8. Learning disabled? 
3. flentally retarded? 

to. Mentally Gifted? 



You need to be familiar with the educational Implications (Including currlcular 
instructional, and behavioral) for exceptional children as well as fvhtch 
alternatives will be rnost responsive and supportive to a given child. 



Do you, need staff development concerning: 

11. A curriculum or currlcular adaptations best suited to learning needs 
of children within various exceptionalities? 

> 

12. Instructional strategies best suited to learning needs of children 
within various exceptionalities? 

I3« 8ehavIore.l management and social support strategies best suited to 
particular children's social and emotional needs? 
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You need Co be able to understand Che meaning and educational impUcaCions 

of reports other"sp«clal ists provide to you about children. 

Do you need staff development In understanding: 

— Th e edoc-a t-hona4— tmp^Hc»t-^o ns o f p s ycholog-i c^l , medical, and other- 

dtagnostlc reports? 

You need to know the special problems exceptional children may experience 

in various environments. > 

Do you need staff development to learn. of the kinds of problems 

experienced by exceptional children In the: 

15. Home? 

16. School? 
17* CommunI ty? 

18. Work setting? 

You need to know the concerns of various people who are associated with 

exceptional childre n or who must interact with them. 

Do you need staff development to learn the cofmon concerns of: 

19. The parents of exceptional children? 

20. The school staff regarding exceptional children? 

21. Other school pupils regarding exceptional children? 

vou need to know Che program options and supportive services available to 

Pupils and their parents. 

Do you need staff development to learn of the: 

22. Special education program options related to the helrarchy of the 
least restrictive environment? 

23* Supportive services available from the School District (local and 
central) and resource centers, and how to 2CCass them? 

2^. Public and private community services available to exceptional 
pupils and their parenCs, and how co access Chem? 

25> The purposes of various professional educational organizations 
and advocacy groups? 

26. The roles and responslbl 1 Icles of special educaclon and supporCive 
services persons of Che School DlsCricC? 

44 




You netd to know the conferencing (cormuni eating, collaborating) techniques 
which are best suited to working with various people, 



Do you need staff development to learn these techniques for interacting 



wi th: 



27. Exceptional pupils? 

28. Parents of exceptional pupils? 

29. Paraprofess ional s? 

30. Professionals? 



I. 



You need to know the Influences of different linguistic and cultural back- 
grounds on children.. • • 



Do you heed staff development to learn how these differences might 
necessitate: 

31. Using different assessment devices? 

32. Recommending different placements for exceptional children? 
.33. Developing different educational programs to meet the needs of 

linguistically and culturally different children? 

11. Kole Kesponsibit i t ies : As a School Counselor, you are or may be responsible for 
counseling exceptional pupils, advising parents, explaining procedures, and 
participating in CSET and related activities. 



A. 



You need to be able to counsel pupils through their CSET process or after" 
wards in accordance with their I.E. P. 



Do you need staff development in relationship to special education In 
order to: 

3^* Provide counseling services to exceptional pupils (and their parent^ 
throughout the evaluation and placement process. 

* 35* Counsel pupils In accordance with the I.E. P.? 
36. Provide career and Job counseling to exceptional pupils? 



You need to be able to-^exp4*ln-to-prrenrj~*bbut their exceptional child, 
where they might obtain assistance, or what they themselves may do to help 
the child. 



Do you need staff development to help you communicate to parents: 
37' About the nature of their child^s exceptionality? ^ 
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38. The legal rights of the exceptional child and of the parents? 

39. How to access public and private cornmunity agencies for further 
help? 

kO. The kinds of problems the child may have due to. inappropriate 
p«rent«l expeccac lons i 

41. How to observe and report on their child*s development? 

^♦2. The meaning of formal and informal assessment data? 

^♦3. Ways to adapt the home environment to the needs of the child? 

kk. Techniques and strategies to use to improve their communication 
with the child? 

kS, Strategies to help them manage ^heir child's behavior? 

^♦6. How to deal with the problems resulting from their over or under 
protectlveness? 

You need to be able to participate fully in the mul tidisclplinary approach 
tc educational assessment and progranming (and serve as the general team 
facilitator or act as co-chairperson when directed by the principal). 

Do you need staff development in: 

kj. Referring a pupil thought to be exceptional? 

kS. Participating in {or co-chairing) a ?re-CSET meeting? ^ 

kS. Gathering family data (case or developmental) in reference to the 
child's potential exceptionality or possible placement? 

50. Partic^ipat Ing in {or co-chairIng) a CSET meeting? 

51. Assisting in the collation of data and maintaining a CSET file? 

\ 
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Entries In this Dlbllography were col lected and catalogued for use by Counselors 
In th« Philadelphia School District: , The objectives are to provide assistance ^ 

o In the Identification of mater\als to be utIUzed for both 

general curr Iculum.and specialised programs; 

\ 

o locating materials that- present procedures and methods for 

serving both special education and, vocational education ^ 

Entries In this bibliography were Identified through literature 
searches of the Educational Resources I nformat Ion Center (ERIC) 
Clearinghouse which consists of * \ * 

0 articles from over 70.0 journals Indexed by the Current Index 
to Journals In Education (CUE) and ri? 

o research reoorts, papers, bib I lograp^il es, and books Indexed^ 
bV 'Resotfrces In Education^ (Rl£) j 

Insofar as possible, each catalog entry gives the title, developing Institution or 
author with .address, date, number of pages, and price. An abstract follows which Is 
drawn I'n most cases olrectly Von the ERIC entry. Entries with an "BD" number Included 
may be obtained In microfiche (MF) or hard copy (riC) from the ERIC Document 
Reproduction Service, Leasco Information Products, 4827 RugBy Avenue, Bethesda, 
Maryland, 20014. 
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EJ2I3777 CE509010 

Enabling the Disabled through Career Counseling, 
Bowe, Frank; Razeghl, Jane Ann 
VocEd, v54 n? p44-47 Ocf 1979 
Reprint? UMI ' ' 

Language: Engl Ish 

Document Type: JOURNAL ARTICLE (080); 
POSITION PAPER (120) 

:'s6usses the expanding opportunities available to handicapped students and the 
c'a'>glng role of educators and administrators as they strive to provide equal 
opportunity In all areas of vocational education. Suggested techniques for developing 
2* ndlvldual Ized education program are given, (LRA) 



EJ2 15672 CG5I724a 

Career Education for the Handicapped: A Psychosocial Impact. 

Beane, Allan L«; Zachmanoglou, M» Alex 

Vocational Guidance Quarterly, v28 nl p44-47 Sep 1979 

Reprint: UMI 

Language: English 

Document Type: JOURNAL ARTICLE (080); REVIEW LITERATURE (070) - 
Basic facts concerning the characteristics of handicapped Individuals and 
^s-J^uct Jonal considerations are discussed as they relate, to five psychosocial 
-«-;3oents of career education. Career education Is designed to help all Individuals 
d^C Is a focus on the total person, and whether handicapped or not, full consideration 
's n^fie of coabln^d at-h-lh..+-ar^ (Author /SEF) 



ERIC 



58 



ED 1 53044 08 CEO 157 50 

Ma I nstr earning Handicapped Students Info the Regular Classroom^ 

Schwartz, Stuart E. ^ 

Florida Univ., Gainesville, ColK^df Education. 

• 7197. 21 p*; Photographs throughout booklet may not 
reproduce well for related documents see CE0I5 749-754» 

Sponsoring Agency: Office of Education (DHEW), 
Washington, D»C. - ' 

Bureau No. : 498AH60166 , . ^ 

Grant Ho.: 0007604050 ' 

EORS Price - MFOl/PCOl Plus Postage. 

Language: Engl Ish 

Document Type: CLASSROOM MATERIAL (050) 

Journal Announcement: RIESEP78 ^ 
One of five booklets designed to hoflp vocational education teachers and 
adm»nIstrators relate more effectively to handicapped students In their classrooms, 
tnis booklet suggests that the outcomes of handicapped pupils who are Integrated or 
malnstr.eamed Into the regular vocational education program differ only slightly from 
those of nonhand i capped JfidJ^Ldual s. . J.opJ.cs_ dJscussed Include the following: a brief 
nistory of the development of the right of handicapped students to an appropriate 
education, the vocational Amendments of 1968, the Education for All Children Act 
— -.C£uiiilc^Law-94-l42), Title /l I of Public Law 94-482 (to Improve guidance In vocational 
education programs), the Rehabilitation Act of 1973, educational responsibility, 
normalizing and rlsk-taklng# and a concej^tual model of malnstreamlng. A self-test Is 
Included for pre- and post-test evaluation. (TA) 




ED153046 08 CE015752 

Evaluation and Placement / 

Schwartz, Stuart E. 
^ Florida Univ., Gainesville, Col U of Education, 
ij .7197. 22 p.; Photographs throughout booklet may not 
l| reproduce wel \; 

For related documents see CE 015 749-754. 

Sponsoring Agency: Office of Education (DHEW), 
Washington, O.C 

Bureau No.: 498AH60166 

Grant \lo*i G007604050 

EDRS Price - MFOl/PCOl Plus Postage. 

Language: English 

Document Type: CLASSFOOM MATERIAL (050) 
Journal Announcement: RIESEP78 
3ne of five booklets designed to help vocational education teachers and ^ 
ai-tinlstrators relate more effectively to handicapped students In their classrooms, 
*-'3 booklet discusses the role of medical, social, educational, and psychological 
*esTsln estimating a handicapped student's potential and In designing an appropriate 
-ccatlonal program. Specific topics discussed Include the following: wor k eva I uat Ion 
:rcrgrams, wor k eva I uat Ion systems, wor k exper 1 ence programs, wor k exper lenca settings 
2Cv*sory committee, and advisory council. A self-test Is Included for pre- and 
CJOSTtest evaluation, (TA) 
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ED 1 85478 CG014376 ' 

Exemplary Vocational Guidance Projects In Virginia. 1979-80 Project 

Abstracts. / ^ 

Hohenshll, Thomas H,; Maddy, Carolyn 

Virginia Polytechnic Inst, and State Univ., Blackburg. Dept. of Education. 
1980 47 p. 

Sponsoring Agency: Virginia State Dept. of Education, Richmond. DIv of 
Vocational Education 

EDRS Price - MF01/PC02 Plus Postage. 
Language: English 

Document Type: GENERAL REFERENCE (130); PROJECT DESCRIPTION (141). 

Geographic Source: U.S. /Virginia 

Journal Announcement: RIESEP80 
Thirty exemplary vocational guidance and counseling projects funded In Virginia 
tirough Title II (Vocational Education) are described. Ten of the projects were 
designed to Increase sex equity In vocational guidance, counseling and education 
programs. Eleven were designed to encourage business/guidance exchange of personnel 
and Information. The remainder were developed to Increase vocational guidance and 
counseling services for the handicapped. Each summary Includes the project-^s -- -- 
objectives, methodology, and the name, address, phone number and Institutional 
affiliation of the the project director. (JAC) 
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ED149188 06 ^ CEO 14697 

Vocational Education for the Handicapped: A Review 
Review* Information Series No* 119* 

Hul I, Marc E* 

Ohio State Unlv*, Columbus, ERIC Clearinghouse on Career Education. 
1977 67 p* ' 

Sponsoring Agency: National Jnst. of Education (DHEW), Washington, 
D,C. 

Contract No.: 400-76-0122 

Available from: National Center for Research In Vocational Education 
Publications, Ohio State University, I960 Kenny Road, Columbus, Ohio 
43210 

(IN 119, $5*10, quantity and series discounts available)'. 

EDRS Price - MF01/PC03 Plus Postage. 

Language: English 

Document Type: BIBLIOGRAPHY^ ( 151 ) 

Journat Announcement: RIEJUN78 
A review and synthesis of programming and techniques, useful In providing vocational 
education to handicapped secondary^ snd postsecondary school students Is presented In, 
tnis Information analysis paper* Information and Insights are given so that vocational 
administrators and supervisors can assess their efforts to provide equal opportunities 
for the handicapped to participate fully In all facets of vocational education 
Including youth organizations, cooperative vocational education, vocational guidance 
services, and consumer education. Also, practical suggestions are Included for 
effectively. accommodating handicapped students through both regular and special 
Instructional arrangements. Specific topics discussed Include the following: , 
rationale for the participation of the handicapped In vocational education, barriers to 
pa"t Iclpatlon, Impact of legislation. Identifying the handicapped, developing 
appropriate program alternatives for serving the handicapped, prevocatlonal education, 
role of vocational education In comprehensive secondary programming for the 
academically handicapped, need for Interagency cooperation, curriculum and 
Instructional materials to assist In vocational training, personnel preparation, 
evaluation of students and programs, and professional organizations. The conclusion Is 
made that emphasis of the future must be one of equal access and maximum accommodation. 
The appendix contains descriptions of Information systems on the handicapped* (TA) 
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ED179570 TM069850 

Correlation of School Instructional Materials to the Social and 
Prevocof lonal I nformatlon 8atfery» 

Texas Education Agency, Austin, Learnings-Resource Center. 

May 1979 62 p. 

EDRS Price - MF01/PC03 Plus Postage. 
Language: Engl Ish 

Document Type: TEACHING GUIDE (052); BIBLIOGRAPHY (131). 
Geographic Source: U.S Aexas 
Journal Announcement: RIEAPR8C 
Government: State 

Selected curricula and Instructional resources are correlated to Items within each 
subtest of the Social and Prevocat lonal Hnformatlon Battery (SPIB). SPIB tests 
Include: purchasing habits; budgeting; banking; job-related behavior job search skills; 
home management; health care; hygi.ene and grooming; and functional sign reading. The 
selections are representative of materials available commercially to train handicapped 
students and are Intended as guidelines In developing *l ndl vidual Ized Education 
Programs (lEP). The information Is contained in three columns: (I) the name of the 
SPI3 subtest and related Item s; (2) name s pf curricula related to the test items; and 
(3) I ns tr uct i o n a fr esour ceT^Ti i ch pertaln^o a subsklll Tn the test area, the columns 
for curricula and-resources are not Interrelated but each Is relevant to the test are?. 
Bibliographic Information on the curricula and publishers' addresses are appended. 
(MH) 
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ED 1 53045 06 CEO 1 57 5 1 
A System of Management* 
Swartz, Stuart E. 

Florida Unlv*^ Gainesville* Coll* of Educaflon* 
*7I97 17 p*; Photographs throughout booklet may not reproduce 
well; For related documents see CE 015 749-754, 

Sponsoring Agency: Office of Education (OHEW), Washington, D*C* 

Bureau No.: G007604050 

EDRS Price - MFOI/PCOI Plus Postage. 

Language: English 

Document Type: CLASSROOM MATERIAL (050) 

Journal Announcement: RIESEP78 
One of five booklets designed to help vocational education teachers and 
administrators relate more effectively to handicapped students In their classrooms, 
this booklet focuses on educational management as a plan for responsibility which 
requires Interlocking relationships between several agencies to do Its Job* 
Decision-making limits and how Interactions between different g"oups affecting . 
management are discussed to give educators an understanding of ]iow to work with 
management to give handicapped students the education they deserve and are entitled to 

law* Specific topics discussed Include the fol lotting: agencies responsible for 
management (federal, state, local, school center), designing an Individualized 
educational plan, an Individualized educational plan staffing, funding formula, and 
program evaluations* A self-test Is Included for pre- and post-test evaluation* (TA) 
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ED 174835 CE022467 

Supportive Services for Special Needs Students In Malnstreamed Vocational 

Programs. Final Report. \ 
National Evaluation Systems, Inc , Amherst, Mass. \ 
Apr 1979 18 p.; For a related docurrwnt see CE 022 468. T 
Sponsoring Agency: West Virginia State Dept. of Education^ Charleston. 

Bureau of Vocat lonal , Technical-, and Adult Education. \ 
EDRS Price - MFOl/PCOl Plus Postage. ^ 
L'anguage: English . \ 
Document Type: PROJECT DESCRIPTION (141); TEST, QUESTIONNAIRE (160) 
Geographic Source: U.S. /West Virginia. \ 
Journal Announcement: RIEJAN80 ^ \ 

♦ 

Government: State \ 
A project was designed to develop guidelines which would give dlred^Ion to local 
school personnel In the Implementation of supportive services for the special needs 
population participating In regular vocational education programs. Fo| lowing a 
literature search, telephone Interview Instruments were developed and a^dmln Istered to 
school administration and support personnel within selected West Virginia malnstreamed 
vocational programs. The purpose of the Interviews was to determine supportive 
services provided as well as those needed among the programs and to Identify problems 
and needed Improvements In those services already being provided. Findings were 
reviewed by a task force of West Virginia vocational schoql specialists from across the 
state and a preliminary content outline was drafted: (I) vocational evaluation/ 
remediation, (2) Instructional support services, (3) guidance and counseling services, 
(4) job placement/follow-up services, and (5) special support services. The task force 
also reviewed the full working outline and the final draft. (The Interview Instruments 
for support personnel and administrators are appended. The product, "Supportive 
Services for Special Needs Students In Regular Vocational Programs," Is available 
separately— see note) (LRA) j 
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Supportive Services for Special Needs 'Students In Malnstreamed 
Vocational Education Programs: Guidelines for Implementation. 

National Evaluation Systems, Inc., Amherst, Mass. 

Apr 1979 73 p.: For a related document see CE 022 467 

Sponsoring Agency: West Virginia State Dept. of Education, Charleston. 

Bureau of Vocational, Technical, and Adult Education. 

E0R3 Price - MF01/PC03 Plus Postage. 

Language: English 

Docjaent Type: NON-CLASSROOM MATERIAL (055) 
Geographic Source: U.S.A/est Virginia 
Journal Announcement: RIEJAN80 
Gover nme nt : State 

^oiigned for vocational Instructors and local school administrative personnel, thes^ 
guidelines suggest ways for Improving the vocational education of malnstreamed special 
neecJ? students by providing supportive services to best meet visually handicapped, 
orthopedlcaM/ Impaired, seriously emotionally disturbed, or learning disabled). The 
fi'-s^ of six sections discusses the Identification of and prescription for students 

special needs. Section 2 relates Instructional supportive services and the~r~o]e- 
o* tne vocational Instructor. The third section expands upon the relationship of 
gjldaoce and counseling services and the role of the vocational Instructor. Section 4 
discusses the Identification of job opportunities, job placement, and follow-up 
services and tne role of the vocational Instructor. The fifth section describes 
cor-ectlve and ether supportive services designed specifically for t^ose students with 
physical related problems and supportive services available outside the local school. 
The final section describes' funding provisions for excess costs Involved In providing 
Supportive services for special needs students In regular vocational education 
programs. A sample listing of out-of-school support agencl^es ^providing support to 
perso^s with disabilities Is glven.^ (LRA) 



63 

66 



Benjamin, L*, and Walz, G. Counseling exceptional people^ Ann Arbor, Michigan. 
Counseling and Personnel Services Clearinghouse, 1980. 

The first six chapters of this Ixjok deal with counseling techniques that are 
appropriate for students who are mentally retarded, learning disabled, emotlona 
disturbed, hearing Impaired, visually handicapped, or gifted. Although the 
focus Is primarily on the school setting, many of the approaches described are 
suitable for adults, as ^el.l. Chapter^even.JescrJ.bes ways to help handicapped 
Individuals cope with th,i9ir sexual needs. Chapter eight offers 106 practical 
suggestions for counselors which cover 14 problem areas commonly encountered Jr 
educational settings. The final chapter presents a developmental model of 
consultation that will help counselors to offer consultant services to other 
Individuals Involved In the education of exceptional persons. 



Bolton, B. (Ed.). Handbook of measurement and evaluation I n rehabilitation. 
Baltimore, Maryland: ~ Unl vers Ity Park>>ress, 1976. 

Seventeen chapters In this edited volume were prepared by experts In 
Ts^ome tr 1"cs7~c^n7rr^^^ sine n t ,~a nd^co u n s eToF' e^u^af lo rP" e acff des Fgn e3^7<r 



pbyuiiomoji iK^^p v*iiiiiv-ai w^^w^^.wn i , ---y--.-, ^ ^ « 

cbver a different aspect of psychological measurement as applied In the evalua^'o- 
of disabled clients. There Is a chapter on outcome measurement and pne on 
assessment of counselor performance. 



Broulllet, F.B. Competencybased model for the handicapped; Adult living skills anc. 
vocational preparation. Olympla, WA: Office of the State Superintendent of 
Public Instruction, 1978. 

This manual presents the philosophy and development of a competency-based mode! 
Occupation Preparation Guide for preschool up to age twenty-one. The guide 
Includes sections on the field-test program, the prerequisite skill Inventory, 
assessment, task analysis. Independent living' arid employment skills, and refer'-al 
agencies. The toy to this program Is the determination of the essential skills 
needed for employment and independent living. 
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:arpenter, R.L. Colloqulun series on career education for handicapped adolescents^ 
1977. West Lafayette. Department of Education, Purdue O^lverslty, 1977. 

\ 

This collection of presentations represents one part of what\ls felt to be a 
jnlque thrust at dissemination of the most recent thinking regarding career 
education for handicapped adolescents. Each select'Jon In th Is ^^nonograph Is the 
test of a videotape presentation shown through the Indiana Higher Education 
Telecommunication System (iHETS). This second series was designed as a sequel to^ 
the first (Blackbufn 1976), which established the foundatlop of clareer education 
relative to adolescentsd with hand Icappl^ng conditions. This ser les , begl ns with 
the sequence of steps that follows from the base (I.e., classroom practices, 
counseling and evaluation, job placement, and training on-the-job.) 



>tss, A.A. (Ed.). Vocat lona I 1 nstructlon. Arlington, Virginia: The American 

vocational Association, Inc., 1980. ' \ 

This is the most recent yearbook of the American Vocational Association. Tlipugh 
If was written first and foremosT' for teachers, the boo1< contains much 1Wfdrfivp"Tofr 
of value to other professionals with an Interest In designing and delivering 
top-quality education to vocational students. The contributions of vocaMortttl-V*-^ 
' administrators, supervisors, guidance counselors, media specialists and teacher'^ 
educators to a lively and productive learning environment are discussed In detair> . 



:kson, R.C, and Went ling, T.L. Measuring student growth; Techniques and 
• procedures for occupational educatloo. Boston: Al lyn and Bacon, 1976. 

This a comprehensive textbook on measurement applied to occupational education* 
A balanced and updated treatment Is given to: general measurement considerations,^ 
teacher made Instruments, standardized Insjtruments, and obtaining and using 
measurement Information. The authors mshs applications of each Idea and each 
Tiethod to some aspect of occupational education with the Intention of Improving 
the measurement and testing pr^.iedures within occupational programs. ^Current and 
future occupational Instructors, counselors, and administrators are Its Intended 
audience. 
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^os=i-er, J.C., SzoKe, C*0., Kaplsovsky, P.M. and Krlger, L^S^ Guidance counsei )nq, an<l 
support services for high school students with physical disabi I Itles^ Canbr Idg©, 
Massachusetts: Technical Education Research Centers, Inc., 1978. 

I 

This extensive work of fers. specific Information needed by counselors dealing wl*'' 
high school students who have visual, hearing, orthopedic, neuromuscular, 
epilepsy, or chronic health hatidlcaps. Topics Include: I) an overview of physlca' 
disabilities; 2) coordinating delivery of services; 3) personal adjustment; 4) 
educational planning; 3) career development and guidance; 6) vocational 
assessment; 7) psychometric testing; 8) job platement; and 9) parent Involvement. 
A listing of national and state resources Is also Included. 



3oIdman, L. Using tests In counseling (2nd ed. tiew Yor k:, App leton-Century-Qrof +s, 
1971. 1 ' 

Goldmqn presents a detailed, and logical approach to the utilisation of tests by 
counselors. Research findings are Incorporated throughout, but the book Is 
wrltVen for use by the practitioner. / 

\ ' ' '' ' 

Parnlcky, J.J., and Presnall, D.M. Interest Inventories and the retarded. 

Rehabilitation Counseling Bulletin, December 1^76) pp. J 18-128. 

This article discusses two measures designed to assess the vocational Interests of 
retarded people: The Vocational Interest and Sophistication Assessment (VISA) ar: 
the Reading-Free Vocational Interest inventory (RFII.) 
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U*ST Department of Health, Education, and Welfare. Resurge '79: Manual 

for Identifying, classifying^ and serving the disadvantaged and handl* 

capped under the vocational education amendments of 1976 (P»L> 94-'482) • * 

Washington, D.C.: U.S. Department of Health, Education and Welfare^ 

1979. 

! • ! 

The purpose 'of this'publ Icatlon 4s to provide resource Information for state staff 
In planning. Implementing and evaluating programs and services for students with 
specjal needs. The document Is also designed to serve as a basis for 
compatibility In reporting enrollments andother pertinent Information about ' 
.vocational education programs for spedaKneeds students. 



West" Virginia College of Graduate Studies, Department of Special Education; West 
Virginia Department of Education Bureau of Vocational, Technical and Adult 
Sducatlonr Division of Special Education and S-Kudent Support Systems. Expanding 
options for handicapped persons receiving vocational education. Montgomery, WV: 
West Virginia Training Institute, June 1976. 

This guideline Is Intended to stimulate change In vocational ed,ucatlon for 
students at the secondary level who have special educational needs. It Is - 
* addressed to administrators, teachers, ccunse-jors, parents, university personnel, 
funding agencies, and others who are responsible for planning and Implementing 
vocational education for secondary special needs students at the national, state 
and local levels. Th« guldel Ine contains four sections: operational Issues, 
student Issues, training Issues, and work Issues. 
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